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VR Training Scenario: Enriching the Environment for Sensory-Seeking

Behavior in a Barren Home/School Setting
Duration: Approximately 10 minutes
Setting: Barren Family Living Room/Play Area
Target Skill: Enriching the Environment for a Sensory-Seeking Behavior
Child Profile: Marcus
e Age:5years
e Diagnosis: Autism Spectrum Disorder (diagnosed at age 2)
e Language Level: Speaks in 2-3 word phrases, can follow simple instructions
e Current Skills:
o Can identify basic colors and shapes
o Beginning to learn letters and numbers
o Canrequest preferred items using phrases like "want cookie"
o Independent with basic self-care tasks
o Can wait for a few minutes for preferred items or attention
e Challenging Behaviors:
o Repetitive spinning, jumping, frequent body rocking, touching/rubbing surfaces
e Reinforcers:
o iPadtime
o Bubble play
o Musical toys
o Physical activities (jumping, spinning)
Characters
e Trainer/Coach/Child: BCBA/Marcus, 5-year-old with autism
e Teacher: Ms. Rivera, RBT (Registered Behavior Technician) in training
Scene 1: Introduction and Briefing (2 minutes)
[Setting: Barren room with minimal furniture]
Trainer: "Today we'll focus on enriching Marcus's environment to address his sensory-seeking
behaviors. Our assessment shows he engages in frequent spinning, jumping, and surface touching,
particularly in this barren environment."
Teacher: "I've noticed he seems to seek movement most when there's little stimulation around him."
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Trainer: "Exactly. Instead of trying to stop these behaviors, we'll work on providing appropriate
sensory alternatives and enriching his environment."

Scene 2: Initial Practice (2 minutes)

[Marcus is walking around the empty room, running his hands along the walls]

Teacher: "Marcus, would you like to play?" [Holds out a simple fidget toy]

Marcus: [Continues walking and touching walls, ignoring the toy]

Trainer: [Pause simulation] "Consider what sensory input he's seeking from the walls. Let's try
incorporating more tactile experiences into his play area, to aim to match his sensory
stimulation. Also, let’s think about how we can enrich the environment to prevent the behavior from
occurring, instead of providing access to preferred items after he has already started engaging in the
sensory-seeking activity.”

Scene 3a: Practice Implementation (3 minutes)

Teacher: [Sets up sensory stations: fidget spinner, spinning globe, rubber chicken/squeaky squishy
toys.]

Marcus: [Does not appear to see the new items added to the environment, starts walking around the
empty room, running his hands along the walls again]

Teacher: "Marcus, look, look there is a fidget spinner, a textured globe to spin and touch, and
squeaky/squishy toys." [Gestures to items]

Marcus: [Picks up the chicken and begins squeezing it.]

Teacher: "Great! One, two, three!" [Counts rhythmically]

Trainer: "You may not have realized it, but you just gave Marcus your attention and preferred items
after he was already engaging in the sensory-seeking behavior, although this might be fine sometimes,
it is important to consider how such a sequence of events might reinforce the behavior and have it
take on attention-seeking or tangible-seeking functions, meaning, that that behavior can happen more
in the future to gain your attention to access to preferred items. So, let’s think about being more
proactive”.

Scene 3b: Practice Implementation (3 minutes)

Teacher: [Sets up fidget spinner, spinning globe, and rubber chicken/squeaky squishy toys. Then,
when Marcus is not engaging in sensory-seeking behaviors, approaches him to show him the
items] "Marcus, look, there is a spinner to hold and move, a globe to touch and spin, and toys to
squish and squeak." [Moves towards the items and demonstrates their usage]

Marcus: [Approaches and touches the globe]
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Teacher: "Yes, Marcus! Feel the bumpy globe. Want to spin it?" [Gestures to globe]
Marcus: [Moves to the globe, begins touching it]

Teacher: "Great work looking at the globe! Let’s count the times we go around the whole world, one,
two, three!" [Counts rhythmically]
Trainer: "Okay, that went really well. Let’s think about how it can work without your interaction,
though, so that we can work towards Marus meeting his own needs with the materials in the
environment, without the addition of your social praise and interaction.”
Scene 4a: Escalation Practice (2 minutes)
[Marcus is in the enriched space with multiple sensory items]
Teacher: [When Marcus is not engaging in a sensory-seeking behavior, the teacher engages with him
and shows him a visual schedule with pictures on the oPad] “Marcus, have a look at the schedule on
the iPad, these are things that you can play with on your own.”
Marcus: [Approaches fidget spinner]
Teacher: [Approaches Marcus] “Nice Marcus, do you want me to show you how that works?”
Marcus: [Appears to lose interest in the fidget spinner and moves towards the globe]
Teacher: [Approaches Marcus] “No, Marcus, | was going to show you how the fidget spinner works.”
Marcus: [Appears to become upset and starts jumping and rocking]
Teacher: [Approaches Marcus] “No, Marcus, calm down, calm down, it is fine, you can go play with
the globe.”
Trainer: "Okay, let’s talk about what just happened here. The initial setup was good - you showed
Marcus the visual schedule on the iPad and introduced the environment. However, there were several
moments where your interactions actually interrupted his natural engagement:

e When he chose the fidget spinner independently, you offered to use it with him - this added

social interaction when it wasn't needed

e When he naturally transitioned to the globe, you tried to direct him back to the fidget spinner

e When he became upset, you added more social interaction with verbal reassurance
Remember, our goal is to let the environment itself maintain his engagement. Marcus was actually
showing great independent choices by selecting activities. Next time:

e Let him explore independently

e Stay back unless there's a safety concern

e Allow natural transitions between activities

e Avoid adding verbal praise or directions

e Let the sensory feedback from the activities be the reinforcement”
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Scene 4b: Escalation Practice (2 minutes)
[Marcus is in the enriched space with multiple sensory items]

Teacher: [When Marcus is not engaging in a sensory-seeking behavior, the teacher engages with him
and shows him the visual schedule on the iPad] “Marcus, have a look at the iPad, these are things that
you can play with on your own.”
Marcus: [Approaches the rubber chicken/toys]
Teacher: [Steps back, allowing independent engagement while monitoring safety]
Marcus: [Squeezes the toy, then moved to pick up the fidget spinner]
Trainer: "Nice work setting Marcus up for success. Notice how the environment itself maintains his
engagement. No social praise needed."
Scene 5: Debrief (1 minute)
Trainer: "Excellent work. The key is setting up the environment to naturally sustain his sensory needs,
so that he will make the choice to engage in the activities within the environment, instead of self-
stimulatory behaviors. Making sure that he has access to these alternative items, materials to support
their usage like visuals, and your efforts in priming him for success when he enters the environment,
will help Marcus be more successful in the alone and play environments.”
Teacher: "l see the difference from the times in our sessions where he is left on his own and | am not
engaging with him. Should we teach him to create his own visual schedule and retrieve his preferred
materials from other places?”
Trainer: "Exactly, that's our next step. The goal is to make the environment itself reinforcing without
requiring adult interaction and to teach Marcus to eventually enrich his own environment by seeking
out preferred items and playing with them independently.”
Scene 6: Independent Practice/Generalization (2 minutes)
Trainer: "Now you are going to practice more independently. | am going to act only as the child, and
you are going to change your own actions based on the child’s responses, not my coaching. Remember
to avoid giving potential reinforcement for the sensory-seeking behaviors and to be more proactive in
your approaches.”
[Trainer and teacher practice in the roles of teacher and child for generalization, targeting the same
sensory-seeking behavior and agreed upon responses.]
Key Learning Points

1. Create self-sustaining sensory environments

2. Minimize social reinforcement

3. Use visual supports for independent transitions
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4. Arrange environment to prevent sensory-seeking behaviors
5. Allow natural engagement with appropriate activities

Success Criteria
e Environment supports independent engagement
e Minimal adult interaction needed
e Clear visual supports in place

e Priming used before being left along
e Appropriate sensory alternatives available
e Avoidance of potentially providing social or tangible reinforcement for the sensory-seeking
behaviors
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