VR Training Scenario: Implementing Escape Extinction in a School

Setting
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Duration: Approximately 10-15 minutes

Setting: Elementary school classroom during an academic activity (e.g., math lesson)
Target Skill: Implementing escape extinction for task avoidance

Child Profile: Marcus
Age: 6 years
Diagnosis: Autism Spectrum Disorder (diagnosed at age 2)

Language Level: Speaks in 2-3 word phrases, can follow simple instructions
Current Skills:
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Can identify basic colors and shapes

Beginning to learn letters and numbers

Can request preferred items using phrases like "want cookie"
Independent with basic self-care tasks

Can wait for a few minutes for preferred items or attention

Challenging Behaviors:
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Leaves seat during structured activities

Vocal protests such as "l dont want to!"

Pushes materials off the table during difficult tasks
Whines or hides face when prompted to continue a task

Reinforcers:
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iPad time

Bubble play

Musical toys

Physical activities (jumping, spinning)

Scene Overview

Roles
e Trainer/Coach/Child: BCBA/Marcus, 5-year-old with autism
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e Teacher: Ms. Rivera, RBT (Registered Behavior Technician) in training

Scene Flow

Scene 1: Introduction and Briefing (2 minutes)
[Setting: Classroom with desks and materials for a learning task]

Trainer: “Today, we're focusing on escape-maintained behavior. Marcus tends to leave his seat or
push materials away when tasks get hard. Let's practice escape extinction by not letting him avoid
the task. Instead, we'll keep him engaged and reinforce appropriate efforts to complete the
activity.”*

Teacher: “Got it. So if he tries to leave or pushes things away, | should redirect him back to the task
without giving in?”

Trainer: “Try to regain compliance by giving him small tasks that he can do and reinforcing those,
while moving closerto the bigger task at hand. Let’s also teach Marcus to request help appropriately.”

Scene 2: Initial Practice (2 minutes)
[Setting: Marcus and the teacher are seated at a desk. The teacher introduces a math matching
task.]

Teacher: “Marcus, let’s match these numbers!” [Places materials in front of him]

Marcus: [Pushes the materials off the desk] "l don‘t want to!”

Teacher: [Picks up the materials calmly, places them back] “Let’s keep working. I'll do the first for
you.”

Trainer: [Pauses the simulation] “You handled that calmly, but be careful not to remove the task
demand. If you do the task for Marcus, he may see this as a functional strategy to escape or avoid the
tasks. Let's try giving Marcus a chance to re-engage independently before adding more prompts and

reinforcing not doing the first task.”
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Scene 3a: Practice Implementation (3 minutes)
[Setting: Teacher begins a math matching task again.]

Teacher: "Marcus, let’'s match the numbers!”
Marcus: [Whines and hides his face, refusing to engage]

Teacher: “We're going to finish this first, and then you can have a break.” [Waits briefly for
compliance, lightly touches Marcus’s hand to guide him back to the materials.]

Marcus: [Picks up a card and matches it]

Teacher: “Well done, Marcus.”

Trainer: “Great job reinforcing his small effort. Let's try to offer a break after finishing the first task
without whining or when the challenging behavior stops.”

Scene 3a: Practice Implementation (3 minutes)
[Setting: Teacher begins a math matching task again.]

Teacher: “Marcus, let’'s match the numbers !”

Marcus: [Whines and hides his face, refusing to engage]

Teacher: “We're going to finish this first.” [Waits briefly for compliance, lightly touches Marcus’s
hand to guide him back to the materials.]

Marcus: [Picks up a card and matchesiit]

Teacher: “You did it! Let’'s do one more, and then it's break time!”

Trainer: “Great job reinforcing finishing first part of the task. Keep the session momentum going.”

Scene 4a: Escalation Practice (2 minutes)
[Setting: Marcus attempts to escalate his behavior when a harder task is introduced.]

Teacher: “Let’s count these blocks and match them to the numbers!”

Marcus: [Leaves his seat and starts running to the other side of the room.]

Teacher: [Follows calmly and redirects]: “It's time to sit and finish the blocks.”[Points to his chair and
direct Marcus back to his chair with a neutral affect.]

Marcus: [Sits down but refuses to touch the materials.]
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Teacher: "Let’s start together. I'll help you with the first one.”
Trainer: "Good job de-escalating the behavior. Let's try to offer your help right away when a harder
task is introduced to Marcus. That way you can use antecedent strategies and teach him to ask for
help when needed instead of escaping.”

Teacher: "Okay, soI'll proactively let him know he can ask for help. Should | give him a visual reminder
too?”

Trainer: “Yes, that would be great. A simple visual cue, like a *help’ card (or a visual representation of
help/hands) or pointing gesture, can remind Marcus of his options. Let’s practice this next.”

Scene 4b: Antecedent Strategy Practice (3 minutes)
[Setting: The teacher prepares for a harder task, introducing proactive support to reduce escape
behaviors.]

Teacher: “Marcus, this task might be tricky, but you can ask for help if you need it. Just say, ‘help,
please!"” [Points to a visual cue of the “help” card.]

Marcus: [Looks hesitant but sits and waits.]

Teacher: "Let's match these blocks to their numbers.” [Preparing blocks and numbers for the task.]
Marcus: [Tries to complete it but struggles.]

Teacher: “You can say, ‘help, please.”” [Points to the “help” card.]

Marcus: “Help, please.”

Teacher: "No problem, Marucs! I'll do the first one with you.” [Completes one block matching, then
prompts Marcus to do the next.]

Trainer: “"That was perfect. Notice how Marcus engaged instead of running away from the table once
you reminded him he could ask for help.”

Scene 5: Debrief (2 minute)

Trainer: “Excellent work staying calm and consistent. You did teach Marcus how to ask for help if
needed, and you reinforced his appropriate efforts. Remember to anticipate the extinction burst—his
behavior may escalate before improving.”
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Teacher: "I see how importantitis to be consistent. Should | also offer breaks preemptively toreduce
the chance of him avoiding tasks?"*

Trainer: “Yes, incorporating proactive strategies like visual timers and choice-making can also reduce
escape behaviors over time.”

Scene 6: Independent Practice/Generalization (2 minutes)

Trainer: "Now, you'll practice independently. I'll act as Marcus, and you’ll respond based on his
behavior. Focus on maintaining escape extinction and reinforcing task engagement.”

[Teacher and trainer role-play independently, simulating various escape behaviors.]

Key Learning Points

1. Maintain instructional control during escape behavior.

2. Do not allow task avoidance through challenging behaviors.
3. Use minimal prompting to re-engage the child.

4. Reinforce small steps of compliance.

5. Plan for extinction bursts and maintain consistency.

6. Teach proactively how to ask for help or for a break.

Success Criteria

- Teacher maintains task engagement despite Marcus's escape attempts.
- Teacher ignores task avoidance and redirects as necessary.

- Teacher reinforces appropriate task engagement promptly.

- Teacher demonstrates proactive strategies to reduce escape behaviors.
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